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The learning process in the 2013 Curriculum has special 

characteristics, namely using scientific strategies and 

approaches, models, and cooperative learning methods. The 

grand tour carried out in the learning process at Madrasah 

Aliyah did not reflect the characteristics of the 2013 

curriculum learning. This study aims to determine the 

learning curriculum process carried out by teachers at 

Madrasah Aliyah in the implementation of the 2013 

curriculum. This study uses a phenomenological method with 

a qualitative approach. Data collection techniques using 

observation, and interviews. Data analysis was carried out 

using data selection, presentation, and conclusion drawing 

techniques. The results showed that; The learning process has 

not been implemented ideally because only a small number of 

teachers use the group discussion method; it is still semi-

scientific. The obstacles are, 1) not all teachers understand the 

learning process with the 2013 curriculum. 2) The teacher's 

teaching load is too much. 3) Students do not participate in the 

successful implementation of the 2013 curriculum; 4) the lack 

of intensive socialization about the 2013 curriculum profile to 

students so that students are more comfortable studying with 

previous learning patterns. Thus, it can be concluded that the 

implementation of the 2013 curriculum learning process at 

Madrasah Aliyah is not by the 2013 curriculum concept.  
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1. INTRODUCTION 

Since 2014, the 2013 Curriculum has been implemented in several schools that have been used as 

pilot projects. Although there are criticisms here and there, currently it has been implemented in 

many madrasas in Indonesia, both public and private. Madrasas as Islamic educational institutions 

have been stigmatized by public schools with Islamic characteristics (Kemal, et.al, 2021). This can be 

seen in the Decree of the Minister of Education and Culture No. 0489/VU 1992 concerning Public 

High Schools in article 1, paragraph (6) states that; "Madrasah Aliyah is a high school with Islamic 

characteristics which is organized by the Ministry of Religion" (Tilaar, 2000). Therefore, madrasas no 
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longer provide a more exclusive Islamic education; namely teaching 70% religious education and 30% 

general education. However, it teaches 30% religious education (covering; Qur'an-Hadith, Aqidah 

Akhlak, Fiqh, Islamic History and Culture, and Arabic) and 70% general education (as found in 

public schools with a slight reduction) (Kosim, 2007). According to the author, curriculum content for 

madrasas is quite difficult to implement. Nevertheless, it must be realized, because it is a consequence 

of the madrasa system that has been built since the beginning of madrasas in Indonesia. And since the 

2013 curriculum was implemented, automatically, madrasas must apply the 2013 curriculum in their 

learning process.  

The 2013 curriculum is a curriculum prepared by the government to create Indonesian people 

who are creative, innovative, critical, and have character. As expressed by (Abidin, 2016) and able to 

contribute to the life of society, nation, state, and world civilization. The 2013 curriculum has a new 

paradigm, which in its implementation process prioritizes student activities, better known as Student-

Centered Learning (SCL), and uses a scientific approach. This encourages madrasa education to foster 

awareness and enthusiasm for achievement, by trying to orient itself to expand the cognitive map, on 

a par with other public schools. But unfortunately, there is still a strong impression that Islamic 

educational institutions are still dwelling on old "normativism" and dogmatism that do not provide 

opportunities for the development of cognition and creativity, including madrasas (Azra, 2012). 

Azra's statement can be seen in real terms that there are still many madrasa teachers who apply the 

Teacher-Centered Learning (TCL) learning process, prioritizing the lecture method in transforming 

learning materials. This indicates that madrasa teachers still use conventional learning methods in 

carrying out the learning process. Empirically, the research setting also experienced the same thing as 

the problems described above. 

This condition is evidenced by the results of initial interviews with a small group of 11th-grade 

students, who said that generally teachers still use lectures in delivering lessons, and some teachers 

completely surrender learning to students (after giving assignments, the teacher leaves the class, and 

reenters when the subject is taught). Some teachers are lazy to explain, giving assignments to several 

lesson chapters by assigning students to make 80 items of questions while at the same time answering 

questions made by students themselves. Learning is indeed mostly done with SCL, namely by 

providing opportunities for students to be more active, such as; discussion in groups that have been 

determined by the teacher. However, its implementation is not under the control of the teacher. 

Studying with a full day system, on average, students arrive at home at sunset, even after that hour. 

Meanwhile, the students' residences are far apart. So the question arises, when do students carry out 

group discussions assigned by the teacher? In fact, "group work" is only done by one student. 

However, it is presented on behalf of the group. While the 2013 curriculum is a curriculum that 

requires the implementation of learning with a scientific approach, namely applying, learning with 

activities; observing, questioning, reasoning, associating, and communicating-creating. In addition, 

they must also use various models and learning approaches that can stimulate and trigger students to 

think critically, actively, creatively, and innovatively. However, this is still not done by most of the 

teachers in Madrasah Aliyah. This is a significant problem for Madrasah Aliyah in implementing the 

learning process with the 2013 Curriculum. 

The problems encountered in Madrasah Aliyah are also faced by various schools in Indonesia in 

implementing the 2013 curriculum. This is evidenced by the following research results. First, research 

was conducted by (Neolaka, 2016). This study shows that teachers and schools have readiness in 

implementing the 2013 curriculum, but they are not optimal. Adequate facilities and infrastructure 

are available, but in making learning tools, teachers still experience difficulties, including in 

managing to learn using a scientific approach. Second, the research was conducted (Kastawi, 

Nurkolis Siri, et.al, 2017). The output of this research explains that the implementation of Curriculum 

2013 in several areas in Central Java has not been running effectively. No more than 50% of teachers 

carry out thematic, scientific, and authentic assessment learning. The causes are (1) teachers are not 

ready to implement the 2013 Curriculum. (2) school support is still low; (3) the use of funds provided 
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by the government is not optimal, and (4) There are several supporting and inhibiting factors, both 

from teachers, principals, and the Education Office including the continuation of the 2013 curriculum 

in only 1 field of study, some have examined the readiness of teachers and school. Some studies are 

still related to the studies above, such as those conducted by (Siambaton, Hetty Rufaidah., et.al, 2016), 

(Rumahlatu, Dominggus., et.al, 2016), (Sultoni, 2016), (Nuroidah, 2015). Implementation of the 2013 

curriculum cannot be carried out optimally in regular classes. Meanwhile, in the superior class, it can 

be implemented (Abrianto, D., Setiawan, HR., and Fuadi, A, 2018). This research examines the 

implementation of the 2013 curriculum, with all its aspects to several fields of study taught by the 

teachers at madrasah Aliyah. 

The problem discussed in this study is "how is the implementation of the 2013 curriculum in the 

learning process at Madrasah Aliyah". The purpose of this research is to find out and explain the 

implementation of the 2013 curriculum related to the components of the learning process, and its 

constraints, not including the evaluation component. The benefit of this research is that Madrasah 

Aliyah which is the object of this research; can find out various shortcomings in the implementation 

of the learning process using the 2013 curriculum so that it can make improvements in a better 

direction. 

2. METHODS  

This research is a phenomenological method, namely; describes data, analyzes, and interprets 

phenomena found in observations (Bogdan, RC., and Biklen, SK, 1992), which produces descriptive 

data in the form of oral or written data from people and observed behaviour (Moleong, 2002). This 

method is strengthened by a qualitative approach, namely interpreting research data naturally 

(Sugiyono, 2012). The basic data of this study focused on learning activities carried out by teachers in 

implementing the 2013 Curriculum, excluding learning evaluation. The informants of this research 

consisted of 1) Head of Madrasah, 2) Deputy Head of Madrasah for Curriculum, 3) teachers as 

implementers of learning, 4) students as learning subjects, and 5) the learning process carried out by 

teachers. Determination of informants using the purposive technique. While the key informants were 

the researchers themselves. Data collection techniques used are observation and in-depth interviews. 

Observations were made on the process and the way the teachers carried out learning. Observations 

were carried out for two months; each class was observed 2 times. Data was collected manually with 

a checklist sheet, and field notes by writing down data that were considered important, but not listed 

in the checklist sheet provided. 

Meanwhile, an in-depth interview was conducted with the head of the Madrasah on April 4, 

2017, with a duration of approximately 15 minutes. Interviews with the Deputy Head of Madrasah for 

Curriculum were held on April 5, 2017, on several occasions (in between his busy schedule). In 

addition, interviews were also conducted with 4 teachers, namely a Physics teacher, Sociology 

teacher, a Chemistry teacher, and a SKI teacher. Each teacher was interviewed for between 10-15 

minutes, on different days and dates in April and May 2017. Interviews with several students were 

conducted on 07 and 08 April 2017, each approximately 5-6 minutes in length, performed separately. 

The data analysis technique used a qualitative approach. The stages of data analysis were carried out 

with the following flow: 1) Data selection; 2) Data presentation, and 3) Conclusion. The analysis 

workflow of the interactive model of data analysis is as follows. 

 

 

  

 

 

 

 

Figure 1. Components of Interactive Data Analysis Model (Miles, Matthew B & Huberman, 1992) 
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3. FINDINGS AND DISCUSSION 

3.1. Learning Implementation Process 

The process of implementing the 2013 Curriculum learning conducted by the teacher was 

investigated through observation and in-depth interviews. This data collection method is an attempt 

at the triangulation method. From the results of observations on the implementation of the learning 

process carried out, it was obtained data that the teachers had carried out learning with the stages 

listed in the lesson plans, namely conducting pre-learning activities, by checking the attendance of 

students, praying, and reading verses of the Koran. The results of interviews with several students 

from several classes obtained information that pre-learning activities as the results of the above 

observations were routinely carried out by each teacher. Then carry out the Preliminary, Core, and 

Closing activities. To see in more detail the implementation of the learning, the following is explained 

step by step.  

3.1.1. Preliminary activities 

The introduction is carried out without starting the delivery of Basic Competencies (BC) which 

must be achieved by students after learning is complete. Likewise, the outline of the scope of the 

material and an explanation of the activities that will be carried out by students. The teacher 

immediately conducts an apperception or pretest to students when starting learning. Next, deliver 

teaching materials in general. Some teachers directly divide students into several groups, but more 

teachers continue learning by using the lecture method (Preaching Method) plus question and answer 

(lecture plus) with students (the results of observations of several learning processes carried out by 

Madrasah Aliyah teachers who were observed for two months). This data is supported by the results 

of interviews with several students about the implementation of preliminary activities that teachers 

usually do when teaching. One of the class XI-IIS (Kh) students who were interviewed on 27-04-2019 

stated that "After opening the lesson with prayer and reading the Koran, the teacher checked the 

students' attendance. Next, the teacher asks about the lessons that have been studied previously. 

After that, the teacher delivered the new lesson. Almost no teacher conveys the goals to be achieved. 

3.1.2. Core activities 

The data on the core activities show that the learning process is not governed by the demands of 

the 2013 Curriculum. In general, the learning carried out is not interactive, inspiring, or fun. The 

learning approach is generally non-scientific; the dominant learning model is teacher-centred, which 

ultimately presents non-collaborative learning methods, such as; lectures and Q&A, as well as simple 

group discussions. The following is observational data related to the learning process in the core 

activities. 

1. Learning Approach 

Data about the process of implementing the 2013 curriculum learning implemented in Madrasah 

Aliyah, were collected through direct observation in classes that were carrying out the learning 

process, observing, and sitting together among students in the class. The learning process that was 

researched and observed was related to the teacher's approaches, models, and learning methods. 

Observation results obtained data that the implementation of the learning implementation process 

carried out at Madrasah Aliyah is still not by the 2013 curriculum concept. As stated by 2013 

curriculum experts, the 2013 curriculum learning process, must be guided by the new educational 

paradigm, which includes various aspects, such as approaches, models, methods, and others, 

including the learning evaluation system. 

The following will discuss the results of observations of the learning steps that have been carried 

out by teachers at Madrasah Aliyah, namely: 

The results of observations from several observations from one class obtained data that 1) the 

learning approach used by the teacher in the learning process did not show the ideal 2013 Curriculum 

learning approach. The dominant teacher uses an approach with the old, non-scientific, or 

conventional paradigm, with one of its characteristics, namely; teacher-centred learning; 2) only 2 
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methods tend to be used, namely lectures and questions and answers. However, there are a small 

number of teachers who use student-centred learning, such as carrying out learning with group 

discussions, but the implementation process is not as systematic as the steps of learning with a 

scientific approach, known as the 5 M, namely, observing, asking, reasoning, associating, and 

communicating-creating.  

As the results of observations made that in essence, observing activities were carried out, but 

only in passing, namely by asking students to read the material being studied. Reading activities are 

carried out in a very short time, and reading certain paragraphs, explained by the teacher, is 

continued by reading further material from the previous reading. The material read-only comes from 

student handbooks which have very limited information. Next is the questioning activity. The results 

of observations during the study (almost in all observed classes) showed that the teacher asked 

questions or asked questions. These activities are generally proposed by teachers to students. Next, 

the teacher asks for feedback or answers from students. Not infrequently, the teacher's questions are 

answered by the teacher himself. Because students do not know the answer, or maybe because 

students are afraid that the answer given is wrong. 

The results of the observations prove that the discussions carried out by the students did not 

depart from the questions posed by the students, as was done in the scientific learning approach. The 

discussion is carried out based on the sub-subjects to be discussed in the subject matter being taught. 

The implementation is done by dividing students into several groups and then discussing the sub-

subjects that have been determined in each group. In the discussion process, students are more silent; 

only 1 or two people communicate slowly discussing the lesson material and then writing it down. 

So, even though the discussion activity took place, it was not active. The inactivity of all group 

participants in the discussion causes the process of associating old knowledge with new knowledge, 

which does not materialize in real terms. The results of the discussion are then communicated 

(presented). Communicating activities are carried out in the learning process carried out by two 

teachers who use learning with group discussions. However, this activity did not use the in-focus 

media that was already available in the classroom. Thus, the results of the discussions carried out by 

groups of students were presented simply. 

The results of the observations on the learning activities above were confirmed by interviewing 

several students. For observing activities (in this case reading). According to Kh. (IIS 11th grade 

students interviewed on 27-04-2019) that "some teachers told us to take turns reading the lessons we 

were studying. Then, the teacher explains the reading material earlier. After that, ask other students 

to continue the next reading. And so on." For asking questions, information was obtained from Rn. 

(an 11th grader on the same date), he said, "… after a few minutes of learning, the teacher usually 

asks about the lessons that have been delivered to us, not us asking. Because in general, when asked 

by the teacher, does anyone ask? All the students were silent, no one asked anything." 

Interviews with students of class XI MIA 2 (MNA) mentioned that they often make presentations 

in class without using in-focus media. Group assignments are not done by gathering to discuss 

assignments, but by distributing sub-discussions to friends who are given the responsibility to work 

on them, and then combine them, to be presented in front of the class. Sometimes we use Projector 

media, by first preparing a power-point slide, which is also done by one of the members or the 

chairperson. Because, usually the task of this group tends to be borne by the group leader, most 

assisted by one or 2 members. If the group leader is not responsible, the presentation will certainly be 

messy, because many members don't care. 

Reading activities in the 2013 curriculum can be used as a vehicle for observation. Observation 

activities require adequate time and varied sources (reading) and also require a lot of preparation and 

energy. In addition, in this observing activity, students can find facts related to the object being 

observed (read) with the subject matter being taught by the teacher (Abidin, 2016). While the 

questioning activity is common in the 2013 curriculum, questions are asked by students to the teacher, 

as a result of their observations of teaching materials. The teacher's task is to try to provoke or 
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motivate students so that various questions arise (Kosasih, 2015). From the results of these questions, 

the teacher invites students to reason by carrying out discussions. The discussion was conducted to 

activate students' reasoning as well as the process of associating. Reasoning and associating activities 

aim to achieve the Basic Competencies that have been set in the lesson plans made by the teacher. In 

addition, it also aims to foster creative thinking, which can foster perseverance, self-discipline, and 

enthusiasm in practising (Harfiani, R., and Fanreza, R, 2019). This association activity can be done by 

tracing the steps of real scientific learning; namely observing, asking questions, reasoning/gathering 

information, associating, and communicating. These steps can discover new knowledge. 

Some of the observations and interviews above show that the learning approach taken by the 

teacher at Madrasah Aliyah has not fully used a scientific approach. However, there are also a small 

number of teachers who use it, but it is still quasi-scientific. The implementation of the 2013 

curriculum will have a positive impact if the scientific approach is applied ideally. Several experts 

who discussed the 2013 curriculum and its application explained that the 2013 curriculum aims to 

produce young scientists who can think critically, creatively, and can collaborate. To achieve this goal, 

the learning process in the 2013 curriculum must use a scientific approach, (Mulyasa, 2014), (Shoimin, 

2014), and (Abidin, 2016). 

2. Learning Model 

From the results of observations carried out for two months, data obtained show that the 

dominant learning model used by the teacher is a teacher-centred or classical learning model. This 

causes students to be passive, and the learning atmosphere looks verbal. The verbalism that appears 

is caused by the teacher's more dominant role in the learning process. While students listen more to 

the information conveyed by the teacher. Opportunities for dialogue are occasionally seen when the 

teacher conveys information; namely when the teacher asks students what they have not understood. 

The teacher's questions are generally answered by students with the word "already understand". In 

addition, sometimes the teacher asks a question related to the material that has been delivered. The 

teacher's questions are generally very rarely answered by students; they are just silent. In the end, the 

teacher's questions were answered by the teacher himself. 

During the research, it has not been seen that there is a learning model that is used for the needs 

of the 2013 curriculum. This may be due to teachers' lack of confidence in using the model required 

by the 2013 Curriculum. Therefore, interviews with several teachers were conducted regarding the 

implementation of the learning process in more detail. Among them was an interview with a history 

teacher (Mrs F on 27-04-2019) that students had been taken out of school (outdoor learning model), to 

carry out the learning process, by visiting the History Museum at the China City Site in Belawan, for 

example. Unfortunately, this out-of-school activity was carried out before the implementation of the 

2013 curriculum. After using the 2013 curriculum, no out-of-school visits have been conducted. 

Interviews were also conducted with students of class X MIA 1 (RA, on 17-04 2019) explaining that 

the "learning model" which is dominantly used by the teacher is the teacher-centred learning model. 

However, "there are also teachers who use the Student-Centered Learning (CTL) model, but this is 

often done by doing it outside of school, without teacher supervision" (interviews with class XI MIA 

students (BD, on 26-04-2019). 

The learning model that should be used in implementing the 2013 curriculum is the student-

based or cooperative learning model, which can directly or indirectly increase activity; cooperation, 

and character, in the form of mutual respect, mutual respect, sharing knowledge, responsibility, and 

can improve learning outcomes. This is by research conducted by (Indrastuti, 2017), (Pratiwi, 2015), 

and (Suaeb, Suciyani, et.al, 2018). 

Cooperative learning models require direct and maximum student participation, both physical 

and psychological activities, not the dominant role of the teacher. It is agreed by experts that 

cooperative learning models create a student-based learning process, which can create a good and 

positive cooperative atmosphere, and will bring up soft skills/other positive characteristics, as well as 
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improve learning outcomes. However, the existing cooperative learning models have even been 

written in the lesson plans made by the teachers, but have not been applied in the learning process. 

3. Method Learning 

The results of the observations found that the learning method used by Madrasah Aliyah 

teachers in implementing the 2013 Curriculum was still dominantly using conventional methods; 

lectures, question and answer, and, only a few teachers use the simple group discussion method. 

However, it does not mean that the lecture or question and answer method is a bad method. 

However, the lecture method tends to present learning that seems boring to students, because it is 

considered less attractive, especially since the presentation technique is monotonous. 

To strengthen the data above, interviews were conducted with teachers about the use of the applied 

learning methods, including teacher Aqidah Akhlak (Ms ES, on 18-04-2019) who stated that 'When I 

teach, I generally use 3 methods, namely: lecture; question and answer; and group discussions. I use 

the three methods according to need, meaning; sometimes dominantly using classical, sometimes 

using group learning, both are added with question and answer." Subsequent interviews with 

students of class XI MIA-2 (AIN on 26-04-201) said that "Generally teachers teach us through lectures, 

question and answer and discussion methods. But the lecture and question and answer methods are 

more often used. There are occasional discussion methods, the most frequent of which are physics 

teachers, biology teachers, sometimes chemistry teachers." An interview with the same question on a 

Physics teacher (Mr H, on 26-04-2019) stated that "as you saw when I taught, that's how I do it. 

Children are directed to undergo learning in groups. But, that's the situation; the students still don't 

want to have a serious discussion. Only 1 or 2 people in the group are serious about learning, while 

the others tell stories. It's been rebuked; it's still the same. What if learning is carried out with learning 

methods that are more directing students to be independent in learning. 

From the observation and interview data above, it can be concluded that the methods generally 

used by the Madrasah teachers studied were the lecture method, question and answer method, and 

simple discussion. There are many learning models recommended by experts for the 2013 curriculum 

which are predicted to shape students into scientists including 1) Active Debate (Active Debate), 2) 

Contextual Teaching Learning, 3) Course Review Horay, 4) Multi-Representation Discourse (DMR), 5) 

Group Investigation (GI), 6) Realistic Mathematics Education, 7) Reciprocal Teaching, 8) Scientific, 9) 

Student Facilitator and Explaining 10), etc., (Shoimin, 2014). You can also use the quantum teaching-

learning method, ARIAS, STAD, and so on (Rahman, M., dan Amri, S, 2014). Or inquiry method 

Learning, Discovery Learning, Problem Based Learning, and Project-Based Learning (Mulyasa, E, 

2016). These methods are predicted to be able to upgrade the creativity and innovation of students. 

As the results of research conducted by (Julianda, et.al., 2018), (Leliavia, et.al, 2017), and (Sari, N.P., 

et.al, 2017). Some of the methods above have been included in the lesson plans made by the teacher, 

but in the learning process, they are not applied. 

3.1.3. Closing Activities 

The results of observations of closing activities found that only a small number of teachers made 

conclusions or summaries of lessons, made assessments or reflections on activities that had been 

carried out; gave feedback, carried out follow-up or enrichment, and also delivered. Lesson plan at 

the next meeting. Most of the teachers closed the lesson only by giving assignments as a follow-up 

and closed it with a prayer together. The data is corroborated by the results of interviews with several 

observed class leaders (interview on 27-04-2019), who questioned the activities carried out by teachers 

in closing the lesson. The students answered that generally the teacher closed the lesson by giving 

assignments to do at home, and ended with a prayer. Only occasionally does the teacher conclude the 

lesson, without involving the students. 

The three stages of learning activities described above occur in real terms and empirical data 

found in the field.  The assumption that arises regarding the phenomenon of the learning process is 

that no teacher in teaching brings the lesson plans into the classroom (all the teachers interviewed 
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said that "they didn't bring the lesson plans into the classroom, because they had been collected by the 

WKM curriculum staff" (interviews with several teachers performed separately). 

Learning planning is a preparation for future actions to achieve goals effectively and 

efficiently (Mulyasa, E, 2016). That is, in carrying out the learning process, the plans that have been 

made must be guided. This is predicted to be one of the causes of the learning process being 

dominated by the lecture method because it is teacher-centred, which is often not controlled. Yet 

inside. The lesson plan has been designed for learner-centred learning and uses a scientific approach, 

as well as cooperative learning models and methods. In this case, there may be an assumption by 

educators that the learning to be carried out can already be mastered, so they feel there is no need to 

bring lesson plans to class; this is a very wrong assumption. 

RPP is a design that must be used as a guideline by the teacher in carrying out the learning 

process, as stated by (Dewi, AEA, dan Mukminan, 2016), "The lesson plan is specifically what and 

how something will be learned in a short period, usually one or several hours lesson." (Yaumi, 2013) 

Added that "the success of the implementation of learning is very dependent on the to which the 

learning is planned". That is, the Learning Plan sets the boundaries of materials, and activities, 

including approaches, models or strategies, methods, and evaluations used, as well as the time that 

must be used as signs in learning. 

So, even though it has been planned in the form of a lesson plan, if it is not used as a guide in 

carrying out the learning process, it is the same as not being planned. As also emphasized by 

(Sanjaya, 2008) that planning has several functions; 1) creative function, 2) innovative, 3) selective, 4) 

communicative, 5) predictive, 6) accuracy, 7) goal achievement, and 8) control function. 

It can be explained that 1) the teacher will always improve his weaknesses creatively and find 

new things, 2) the innovation function will be open, when the teacher knows the weaknesses that 

occur in the learning process that are not what he had planned, 3) the selective function has been 

carried out the teacher when planning because he has determined the right material and is by the 

learning objectives. 4) The communicative function occurs when the planning describes the goals and 

results to be achieved, and a series of activities that lead to goals. All of that can be understood by 

everyone involved in the educational process. 5) Predictive function can be seen that planning can 

predict difficulty and learning outcomes at the same time. 6) The accuracy function can be seen in that 

the lesson plans have included the subject matter to be delivered by the time required to achieve the 

goal so that the teacher can calculate effective lesson hours. 7) the function of achieving goals, the RPP 

made by the teacher has stated the achievement of goals through the learning outcomes to be 

achieved and the learning process to be carried out, and 8) the control function is, in the RPP certain 

limits have been determined that must be done, and which must be achieved. The eight planning 

functions will be realized when in learning, the plans that have been made are used as guidelines in 

the learning process. 

3.2. Obstacles Faced 

Observations about the obstacles faced by teachers in implementing the curriculum 2013 data 

obtained that in carrying out the learning process, the teachers did not follow the lesson plans (as 

explained previously). However, after being through interviews with the head of the Madrasah (Mr 

MD on 04-04-2019), the obstacles faced by teachers in implementing the 2013 curriculum at Madrasah 

Aliyah were studied, including the following: 1) Not all teachers understand how to carry out the 

learning process adapted to the 2013 curriculum; 2) The implementation of the 2013 Curriculum in 

Madrasas has only been running for 4 years and the teaching burden of teachers is too heavy, so they 

are still experiencing a transition from old learning patterns to new learning patterns, of course, 

teachers and students are not used to doing it either. The results of the interview with the Deputy 

Head of the Madrasa in the field of curriculum (Mr Ad, on 05-04-2019) showed several obstacles, 

namely 1) in terms of applying the learning method, the students who were taught were easier to 

teach through lectures, because this method took so long to apply, so it is not easy to change it to a 
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more challenging method; 2) in the case of student-based learning models, students who are taught 

meaning with lectures, the highest with a simple group discussion; 3) in terms of approaches and 

strategies used; are more likely to like to be fed; the scientific approach demands dominant student 

activity, while the main set of students are not accustomed to more extreme scientific and 

independent activities. 

The information presented by the Head of Madrasah and WKM Curriculum above can be seen 

that basically, teachers are not optimally ready to implement the learning process with the demands 

of the 2013 curriculum. Teachers should minimize their role in the learning process, but what 

happens is that the teacher's role is more dominant. In general, this is not only a problem for the 

madrasa aliyah studied, but is a common learning problem in Indonesia, which causes the low 

quality of graduates. As stated by (Abidin, 2016), one of the challenges or obstacles faced in 

implementing the 2013 curriculum is that learning is still teacher-centred; this is marked by the still-

dominant role of the teacher in the learning process. The natural potential of students is still not 

optimally developed by the school. Because gain more knowledge through exploration from a 

teacher. 

The data obtained from the head of Madrasah and WKM Curriculum regarding the obstacles 

that come from students have been confirmed by several students. The results show that students 

generally do not know how to learn in the 2013 curriculum. Therefore, they learn only by following 

the instructions of the teacher. This ignorance is due to the absence of socialization carried out by 

madrasas and teachers as implementers of the 2013 Curriculum learning process to students, both at 

the beginning of their entry into school and at other times. This should not happen if information 

about the 2013 Curriculum is disseminated to students. Because, what and how a message is 

packaged and delivered, has a fairly important role in changing a person's attitude. And the power of 

persuasion of a message delivered at the earliest will have more influence on attitude change 

(primary effect) (Rahman, 2018). 

The obstacles experienced by teachers can only be overcome if teachers want to learn more about 

the implementation of the 2013 curriculum. Something that is studied continuously, will be mastered 

and become a habit. Meanwhile, the obstacles experienced by students were caused because they did 

not understand the various things they had to do in the learning process. Therefore, it is necessary to 

disseminate information on how to learn in the 2013 curriculum. 

4. CONCLUSION  

The results of the analysis and discussion that have been carried out on this research data can be 

concluded that the implementation of the learning process in the Madrasas studied is still not by the 

2013 curriculum learning concept, which carries a scientific learning approach that contains learning 

steps by observing, asking, collecting information, associate and communicate-create. The teacher still 

uses a classical learning approach; the learning model is teacher-centred and uses the lecture method, 

question and answer, and simple discussion. 

The obstacles faced in the learning process are the teachers generally still do not understand how 

to apply the 2013 Curriculum concept in learning, so teachers still tend to use the old learning 

paradigm. In addition, the burden of teaching teachers is also too heavy. Meanwhile, the obstacles 

faced by students have implications for the way they follow the learning process carried out by the 

teacher. 

Based on the results of this study, the researcher suggests that this research is still feasible to 

continue because other aspects need to be deepened and researched, especially aspects of learning 

evaluation in the 2013 curriculum. 
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